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The script which follows was designed for "Competency-Based 
Teacher Education: An Overview," a set of mediated materials intended 
to introduce the concepts which are basic to competency-based teacher 
education. The materials consist of 115 35 nm. slides, a twenty-two 
minute cassette audio tape, and this script. Because of the number of 
slides, it is recommended that a Kodak Carousel lUO-slide tray be used 
when presenting the materials. 

The materials were produced for the Center for the Study of 
Teaching of the School of Education of Syracuse University by the 
Videorecord Corporation of America, Westport, Connecticut. The 
National Center for Educational Research and Development and from 
Teacher Corps, Bureau of Educational Personnel Development supported 
the production. 

The ideas which are presented in these materials are pri- 
marily reflections of the thinking of the directors of Phase II of the 
Office of Education, National Center for Educational Research and 
Development Model Elementary Teacher Education Project. Thus, the 
contributions of the following are gratefully acknowledged: James M, 
Cooper, University of Massachusetts; M. Vere DeVault, University of 
Wisconsin; George E. Dickson, University of Toledo; Norman R. Dodl, 
Florida State University; W. Robert Houston, Michigan State Univer- 
sity; Charles E. Johnson, University of Georgia; and H. Del Schalock, 
Teaching Research. 
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1. COMPETENCY-BASED TEACHER 
EDUCATION: AN OVERVIEW 

2. CONCEI\'ED AND DEVELOPED BY 
WILfORD A. WEBER 

3. CENTER FOR THE STUDY OF 
TEACHING, 

SCHOOL OF EDUCATION 
SYRACUSE UNIVERSITY 

U. WITH THE SUPPORT OF 

THE NATIONAL CENTER FOR 
EDUCATIONAL RESEARCH AND 
DEVELOPMENT AND 

5. THE TEACHER CORPS, 
BUREAU OF EDUCATIONAL 
PERSONNEL DEVELOPMENT 

6. THE OFFICE OF EDUCATION, 
DEPARTMENT OF HEALTH 
EDUCATION AND WELFARE 

7. COMPETENCY-BASED TEACHER 
EDUCATION: AN OVERVIEW 



1* (Music only.} 



2. (Music only.) 



3. (Music only.) 



U. (Music only.) 



5. (Music only.) 



6. (Music only.) 



7. (Music only.) 



8. ILLUSTRATION 



9. ILLUSTRATION 



10. ILLUSTRATION 



11. COMPETENCY-BASED 
TEACHER EDUCATION 



8. Today's teacher, working with children, 
finds the classroom an arena of 
challenge, opportunity and change—a 
mirror of the dynamic culture in which 
we live. 

9. Believing that the tempo of social 
change will continue to accelerate, 
teacher educators have sou^t to help 
prepare the teacher to accommodate 
and initiate change while fostering 
the growth of children. 

10. In response to these realities, a 
new approach to teacher education 
has "been forged. It appears exciting 
in its promise. 

11. We call this new, and growing approach 
Competency-Based Teacher Education. 
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12. EJQ'LICIT 

COMPETENCIES/ 

EXPLICIT 

CRITERIA 



13. STUDENT 

ACCOUNTABILITY 

Ih. ILLUSTRATION 



15^ ILLUSTRATION 



16. KNOWLEDGE 

PERFORMANCE/ 

PRODUCT 

CRITERIA 



12, By this we mean a program in which the 
competencies to be acq^uired by the 
student and the criteria to be applied 
in assessing the competencies of the 
student are made explicit 

13. And the student is held accountable 
for meeting these criteriae 

Ih. At first glance ♦ this may appear a 

rather harsh, mechanistic approach to 
teacher education^ 

15 i Yet nothing could be further from the 
truth. For the teacher competencl3S 
specified by those involved in t: /: 
program are those particular at i rles, 
skills, understeuidings and behavi^ rs 
they feel facilitate the intellec »1, 
social, emotional and physical .grovch 
of chxldren- 

iSc The criteria used assessing the 

competence jf the student are three-fold. 



17 • KNOWLEDGE 
CRITERIA 



18. PERFORMANCE 
CRITERIA 

19 • PHOLUCT 
CRITERIA 



20. ILLUSTRATION 



17. First are knowledge criteria — used to 
gauge the student's cognitive 
understandings , 

18. Performance criteria are employed to 
assess his teaching behaviors- 

19» Product criteria are used to assess his 

teaching effectiveness The growth of 

pupils he has taught are the evidence 

for this assessment^ 

20. The use of these criteria is not unique 
to competency-based programs « But where 
traditional programs give greatest 
weight to the teacher's knowledge, today 
the trend is toward stronger emphasis 
of performance and product. Clearly a 
personal storehouse of information 
doesn't alone make an effective teacher. 
V/hat IS most meaningful is the teacher's 
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21. lUUSTRATI . " 



22. ILLUSTRATION 



23. ILLUSTRATION 



21*. ENTRANCE 

25. EXIT 

26, ENTRANCE/EXIT 



27. EXIT 



atility to facilitate the learning of 
children , 

21. How specifically does the competency- 
beised program differ from other 
approaches? 

22. In a traditional program, time is held 
constant while achievement varies* The 
emphasis is on the completion of a 
certain number of courses regardless of 
whether the student acquires mastery in 
all areas of study. 

23. On the other hand, in a competency* 
based program, achievement is held 
constant and time varies That is, 
the competencies to be achieved are 
specified and the student achieves 
those competencies at his own rate of 
progress. He moves as >iuickly as he 
wishes and is able. 

Traditional progi ams place heavy ♦ 
emphasis on entrance requirements. 

25. Competency-based programs put greatest 
emphasis not on entrance requirements', 
but on exit requirements. 

2t, Simple logic suggests that it is much 

more germane tu examine an individual's 
abilities after completion of a program, 
rather than before he has even entered 
it- Competency-based education asavunes 
the obvious wisdom of this ubservation. 
One dividend of the competency-based 
approach is to open the doors of teacher 
education to enable individuals who 
might otherwise have been excluded from 
equal educational opportunities. Another 
dividend is to assure mastery of all 
competencies . 

27. How are the competencies that the student 
16 expected to acquire made explicit? As 
we shall see, through the specification 
of objectives . . , 
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28. INSTRUCTIONAL 28. 
OBJECTIVES 

29. ILLUSTRATION 2S . 

30 • ILLUSTRATION 30* 

31- ILLUSTRATION 31, 

32. ILLUSTRATION 32. 

33- EXPRESSIVE 33. 
OBJECTIVES 

ILLUSTRATION 3^. 

35- ILLUSTRATION 35- 

36. ILLUSTRATION 36* 

3T. INSTRUCTIONAL 37. 
ACTIVITIES 



Two general types of ;jbjectives lie at 
the heart of competency-based education. 
The first are instructional objectives. 

Instructional objectives specify skills, 
knowledge, behaviors and attitudes to 
be acquired by the btudent. Three 
types of criteria are used in determining 
the student's level of achievement with 
respect to these objecT:ives. 

For example, if the objective is for 
the student to describe the meaning of 
higher-order ijuestions, knowledge 
criteria are applied* 

If the objective is to have the student 
demons/.rate an ability to ask. higher- 
order questions, performance criteria 
are brought to bear, 

If the student is to influence the 
behavior of children by as/, ng higher- 
order questions, then produ criteria 
are applicable . 

The ether set of objectives are 
expressive objectives Rather than 
being competencies the student acquires, 
they are events he experiences. 

For instance, the tstudent will read a 
story to a kindergarten child — while 
holding the child on his lap* 

The student will visi*. the home of each 
of his pupils- These are examples of 
expressive objectives* 

The keystone of competency*based teacher 
education instruction Is the 
instructional module. 

An instructional module can be thought 
of as a set of learning activities 
intended tc facilitate the student's 
achievement of an objective or set of 
objectives . 
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38. OBJECTIVES 



39. PRE-TEST 



UO. INSTRUCTIONAL 
ACTIVITIES 



hi, POST-TEST 



k2. ILLUSTRATION 



h3, :iELF-PACING 

1+1+ . PERSONALIZATION/ 

INDIVIDUALIZATION/ 
INDEPENDENT STUDY 

1+5. ILLUSTRATION 



1+6. ILLUSTRATION 



1+7. ILLUSTRATION 



1+8. SELF-PAvING WITHIN 
THE MODULE 



38. The module consists of the following 
elements: first, the objective is 
stated clearly and made public thus 
malting explicit the program's 
expectations of the student. 

39. The pre-test, a diagnostic vehicle 
that determines w' i- if any 
instructional ac ties he needs to 
experience. 

1+0. Then, the instructional e.ctivities, 
self-paced learning experiences 
intended to facil'' ^ate the student's 
achievement of the objective. 

^1. When the student feels ready ^ he takes 
the post-test I designed to measure his 
level of mastery in relation to his 
objective. 

k2. The module approach enhances 
possibilities. . . 

^3, for self-pacing 

hk, independent study, individualiza- 

tion, personalization 



^5. ... and alternative meanb of instruc- 
tion. 

^6* Some modules are >>rief — as lattle a£: 
thirty minutes — yet others may require 
days, week? or months to complete. 

^7. Instructional activities are carried 
on in diverse settings, ranging from 
discussions m the seminar room to 
microteaching in a public school 
classroom; the sensitivity training 
session in a dormitory lounge, to the 
tutorial in a church basement. 

^48. As noted, the module approach makes 
possible self-pacing and alternate 
routes of instruction. 
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1*9. JOHN /MARY 



50. MARY/MARK 



51. BARB/BOB 



52, MARTIN 



53. ILLUSTRATION 



5^*. TRADITIONAL 
PROGRAM 

55. ILLUSTRATION 



^ A UDIO 

^9. As we see here, John, after passing the 
pre- test, is ready to move on, having 
already demonstrated mastery. In other 
words, he need not pursue the module 
further. 

50. Mary and Mark, needing to pursue 

instructional activities relevant to 
the objectives, worked through the 
module at different rates. 



51. 



56. ILLUSTRATION 



57. OBJECTIVES /MODULE A 



Pretesting out of certain parts of the 
module, Barbara and Bob worked through 
only those areas in which they needed 
instructional help. 



52. After Martin worked through the module, 
he failed the post-test. Following 
remedial activities, he passed a second 
post-test. 

53. Thus the flexibility of the module 
approach appears attractive as an 
alternative to traditional "lock-step" 
curricula. 

5^. Usually traditional programs consist 
of rigidly separated disciplines. 

55. Within each discrete discipline are 
courses with pa^-ticular foci. Due to 
the deartn of inter-disciplinary 
integration, many disciplines are 
walled off from all others. Ingrown 
interests may drift toward irrelevancy 
with respect to the student's needs 

in the real world. Furthermore, 
overlapping, as well as dangerous gaps, 
appear in the student's learning. 

56. In a competency-based program, however, 
the interdisciplinary approach is 
preeminent in the design of the 
curriculum. 

57. Related objectives are grouped in a 
single module; 
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58 • COMPETENCY-BASED 
PROGRAM 



59. ILLUSTRATION 



60. ILLUSTRATION 



61, JOHN 



62 . JOHN 

63. JOHN 

6h. ILLUSTRATION 

65. ILLUSTRATION 

66. ILLUSTRATION 

67. ILLUST ATiON 

68. ILLUSTRATION 



58. related modules arr then clustered as 
components and the s;cimpoacnts may be 

^'-^ given discipline-liKe labels. 

59. As teaching realitxefa shift— in a world 
of rapid cultural and technological 
change — modules can be deleted, added 
or modified to keep abreast of reality • 
No walls need stand ajnc^ng educators or 
between the program and the larger 
world. 

60. Besides giving the student greater 
flexibility m pursuing learning 
activities, as we have already seen 

61. ... the modular appruaLh aff<^rds the 
virtues of self-pacing and alternate 
routes of instruct! un m the program as 
a whole. Watch, now, a.2 John completes 
his own sequential preferen.7e. First, 
a module m Sensitivity Training. 

62. Next, a teaching behaviors and practices 
module, emphasizing reinl ■,'r> cmtrnt 
theories 

63. A child development r^duie, stressing 
the implications of t'iaget*& w-^rk. 

6k. A child development m;.duie jxicntea 
toward tne utiUZo-tavn vl" ci.^t^td 
observations , 

65. A human relati^no m^.duie, m giving 
and receiving feedbacK 

66. And another in developing empathy for 
the mnei-city ^'hiJd- 

67. A module stressing tne diagn^/^is of 
reading di f f^^culties 

68. And a module intended t.; develop an 
awareness of community rcs-^urces. 



69. ILLUSTRATION 



69. 



A methods and mat en .-lis in science 
module. 



■ VISUAL 

70. JOHN 

» 

71. SELF-PACING 
WITHIN THE PROGHAM 

72. JOHN /MARK/ MARY /FRANK 

73. MARK /MARY /FRANK 
Ih. FRANK /GEORGE 

75. GEORGE 

76. TRADITIONAL 

77. COMPETENCY-BASED 

78. TRADITIONAL/ 
COMPETENCY-BASED 

79. ILLUSTRATION 
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70. And Will' me -ir4.'ieT.i._ a m^ctuie 
intendtrd atrv^il^i, hi^ abilities of 
teacher brtiavi or l^c ii-^cinaiy l^i , Joiin 
hati liow worked through individualized 
t^eit-d^iL X giicd, Str i l-paCcCi program 
ftrgmeiit Which hd;^ heif.ed him achieve 

72* Here wt;; t,ttc th^^t Mar^ aiid Mary have 
finished th.^st- t>:n iiiwdULfro'"-ln 

difiering te^u^rir.e*^ and time intervaiss- 

73. Furthermore^ both : wmpi^-rt ed one 
5tdd it iwiia^, ni-duie ■ 

7U. furthti ev.d^n\r ol tn^r flaxibiiity 

pxcvidt^d by a mv^a-uiar -jippi^ach appears 

K: dfiK^i^ Wi;.^Otr iiCiacri-r- the 

c^mpieti.-n tw-nVt^ irr-dul - j, including 
h weeK .-p-fi* w:th gilt^-d reading 

te ji :h*:;r 

7^* Fifidiiy, If, ^h-- cajTie vimv- ^pan, George 

a.:h; ' Vt.;Li na.«*rrj ii* -Hxy live m^vduies. 

76 In 1 1 a i 1 V I - . t . . * i r . g:. ainb » a r:> t ua^^rnt * si 

tiine ra'Kv r n^ril^' dl LwVcxtfcd, with 

and do i ng ri .m-- w r k • 

Yf. in a .. ,irip-* v^t---''^-- : wgt' LjTi, tne 

.%tU-:l^r*t * J^.uti iiio S'-h^rduie of 

a -t i VI * U': lilil t i -ra., and 

:nttri'^,i.s wn..- w:/rk:[ig t.,'Ward the 
d'.. ij 1 V --rr.r::,?. .. ^^p-;: , ili :. j .mptit enc ies . 

7B. ( Mubi * ,1. 1 y * .' 

79. M'-n^-^y anl niua-;-':/ r i.iTr- r^pr cr^i^^rit 

import -Tint r: ,jur : ri ciny teajhcr 
rrdu'^rat 1 >n pr^gr^m. jv/.tiraiiy > 
trAii ' ! ] r .liTi.:, L'd\^: giv^n highest 
pn l .! ,. H'li,'. m :\ i der ut i ..aiS . 
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VISUAL 

80 • ILLUSTRATION 80. 

81. ILLUSTRATION 81. 

82. ILLUSTRATION 82, 

83. ILLUSTRATION 83. 

8U. FIELD CENTERED SU. 
CURRICULUM 

85. INTERNSHIPS 85^ 

86. ILLUSTRATION 86. 
8T. ILLUSTRATION 8T. 

88, ILLUSTRATION 88. 

89. ILLUSTRATION 89. 



While recognizing realistic fiscal 
petrameters , competency-based programs 
reflect a concern for maximizing the 
use of student time — the crucial 
resource never to be squandered* 

Traditional programs find the student 
largely riv^jxted to the campus. 
Contact witi' children is restricted to 
the short » senior-year student teaching 
experience » while indenendent-study 
opportunities are of a nomework- 
assigrjnent variety. 

Precisely because they are reality-* 
oriented, competency-based programs 
require that students spend 
proportionately more time interacting 
with children 

The public schools provide the best 
setting for student-cmld interaction. 

A field-centered curriculum calls for 
a progression of early-awareness 
experiences > tutoring, micro-teaching, 
small-group and total-class teaching 
responsibilities, tnroughout the 
student's pr ofes^^^^nai education. 

Post-baccaldureate internships are 
a part of the growing trend toward 
field-centered curricula. Increasingly, 
programs will pro/ide for resident 
internships beyond the bachelor's 
degree for purposes uf specialization. 

In traditional programs many faculty 
hours are spent in lecture situation. 

Consequently^ the faculty member often 
stands remote from the student « 

In a conscious attempt to overcome this, 
the modulai approach emphasizes small 
group work» semindis and counseling* 

These experiences provide far greater 
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90. PEHSONALIZATION OF 
INSTRUCTION 



91. DIFFERENTIATED 
STAFFING 
PATTERNS 



92. ILLUSTRATION 



93. UTILIZATION OF NEW 



9'^. ILLUSTRATION 

95. ILLUSTRATION 

96, KEEP OUT 



AUiU J 



cpporiunities for zicser faculty-student 
reiat ion&nip3 . 

90. Better f aculty*studerit rappjrt 
increases possibilities for 
perscriaiizat ic-n oi the student's 
experience. 

91. Furthera^re, ccimpetency-based teacher 
education prc^mpt^ more efficient 
utilization ;jf stafr Differentiated 
staffing patterns m Higher education 
allow perscxir.t;! fr^m a wide range of 
sources tc bring into harmonious 
balanC'S ^heir variv-^us teac^ner-educator 
roles and their individual interests 
and exrertiiie . 

92. The competency-based approach allows 
faculty memb--ri; to es: ape from the mire 
of grading, attendance keeping, and 
c^.her nunoing cierical routines , freeing 

them Ici n. re leat^'/e roies. 

93. One exampj^e of su:h r-^les it. found in 
faculty lliiiboratjL wn Wxth materials 
pr^du- ::^r* ai^r^ . iba i6\£z :n th<r design 
of eduzational matferials utilizing 
the new techn^i'^gy ^ 

9^' (Music or..;/ / 

95- (Mus.c :n:y, ; 

96, Tne sharing of program rtr^pvvnsibilities 
represent a growing t/end. In the 
pa^t, tne ...-.eg- _r un^v^rbity has 
born- ^oie resp-n^iD. iity lor the 
teacher 'fc fcducatiO'n. it cooperated 
only xii a ^iiriitea way with the public 
schools, jcal.Ubly tdxciuding from the 
deCxSi ..n-niaK^Tig prv-es:_^ other 
organizat 1 ^r.i- -.h c^^i iHi^t investments 
m teachei- eda^ati:.n and the education 
of :hi iiren 



97. ILLUSTRATION 



97, 



rrwin I radit ioiidi .nwardnebs . . • 
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98. MULTI-INSTITUTIONAL 
PATTERIIS OF 
ORGANIZATION 



At MM 



99. ILLUSTRATION 



ICQ. SYSTErvIS ANALYSIS 
APPROACH 



101. FEEDBACK 



102 . INPUT 



103. PHOCESS/OUrPUT 



10^* INPfJT/PRnCESS/ 
OUTPUT /FEEDBACK 



98. . . v-.-iay w*:^ are mv.\Aing toward the 

:Lhar.:*g ..I le:. loi ..n-inaKing responsi- 

ie^ir tvy ail wh^^ are directly or 
ind^re-'.^y .,vn .eined. the college, 
thv :'^Ludrri* :d , the public schools, and 
th-^ ■■ :'rriinan: ty . 

09. -riu ./rj^i g^v^rnmi^nzr agencies, 

.-n i' de; ■'ifim-~ul,, uf educatiun, 
\:-tii . rininr ..p. t\)Vindhz x/:n^ , the 
..ni rri.it 1 n edu.ulional industries, 

teci hers' ;i..;.':^.':iat ions and :>ther 

100* A !'art}'i-r way izi whi r.h teacher education 
;r;ay tj^ k v l.' r^r 1'.- /^nt n a ::h • » rigi ng 

- ..;:^y cxistb la thv benefits to be 
d^.r , \Aca i'r,m j^yL^ttin^j-analy^i^ approaches 
111 f r grm dr^-^ign, dt: lof merit , and 
.p-r^.,. . , 

iOi ^ .rm'4.^* v► ir.Vi :-: lecdback 

. /;i i 1:^', f..'\h S''-.d'-r.i -ind program 

t ; ... i 1 . t a*. . ag data-b;i^ed 
J*;. ri-i:.iKir.g regarding the 

:i|p: i. f>r.'grcim :>bjec ti ves « . . 

.JL.: ] ii .y .-.i' riot ."Uct lonal 

f:t' ..j^.>t,..,; 

''nuL. .1 . :r,;,-;" -fi'-y-b^^td tt:a::her 
*L-'iu-.' , ;:i : : . gr xiT: r -'maini^^ an open 
y . ^ L r!i , ; ; ; . r ) i , f ; g n e r a 1 1 on i n 
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105. ILLUSTRATION 



lOS. 



l:^ ' f tv^ rniriUT^-s, we have 

.-^Tii t.* '..i -y-tyj..*- .1 ifj^htr cduc=iti..n and 
. -mi, r.i:y n^-uds in teacher 



106. ILLUSTRATION 



10b !.'! Mr i.; i;. m^y i*at i ,>n moves toward a 
, .,r::i;'- f. n j-L'j... -a ^ u'-ti^-r eaucratiun pro- 
g r .jiii , 4 ' , w i i. , — 1 u d - 1 ^ it mu6 — generate 
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lOT, ILLUSTRATION 
108. ILLUSTRATION 



109. ILLUSTRATION 



110. CONTRIBUTIONS OF THE 

FOLLOWING ARE GRATEFULLY 
ACKNOWLEDGED 



107. (Music only. ) 

108. Those of us now committed to the 
challenge of developing competency- 
based teacher education programs "believe 
that the work will prove Justified. 

109. We hope that your experiences in the 
days ahead will serve to support this 
conviction. This is Tom Dunn. 

110. (Music only.) 



JAMES M. COOPER 

U. OF MASSACHUSETTS 

111. M. VERE De VAULT 
U. OF WISCONSIN 



111. (Music only.) 



GEORGE E, DICKSON 
U. OF TOLEDO 

112. NORMAN R. DODL 
FLORIDA STATE U. 



112. (Music only.) 



W. ROBERT HOUSTON 
MICHIGAN STATE UNIVERSITY 

113. CHARLES E. JOHNSON 
U. OF GEORGIA 



113. (Music only.) 



H. DEL SCHALOCK 
TEACHING RESEARCH 

Ilk. WRITTEN BY 

JOHN SPEICHER 



11^. (Music only. ) 



115. 
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113. (Music only. End.) 



